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Pupil premium strategy statement

This statement details our school’s use of pupil premium funding, for the 2025 to 2026 academic
year to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year
and the effect that last year’s spending of pupil premium had within our school.

School overview

Detail Data

School name The Riverview Academy
Number of pupils in school 776

Proportion (%) of pupil premium eligible pupils 22.5%
Academic year/years that our current pupil premium strategy 2025-26

plan covers

Date this statement was published September 2025
Date on which it will be reviewed September 2026
Statement authorised by D Siggs

Pupil premium lead D Siggs
Governor / Trustee lead H Patel

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £ 302,684
Recovery premium funding allocation this academic year £0
Pupil premium funding carried forward from previous years £0
Total budget for this academic year £ 302,684
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Part A: Pupil premium strategy plan

Statement of intent

When making decisions about using Pupil Premium funding it is important to consider the con-
text of the school, and the subsequent challenges faced. Research conducted by EEF should then
be used to support decisions around the usefulness of different strategies and their value for
money.

PUPIL PREMIUM

The tiered model and
menu of approaches

HIGH QUALITY TEACHING / TARGETED ACADEMIC SUPPORT

ReVEOpRINg MHh quality teaching, astessement terveetom th wepoart linguage

Menoning and coaching

Further information on the Pupd Premium
g ¥

n: . | SO p—

Common barriers to learning for disadvantaged children, can be less support at home, weak lan-
guage and communication skills, lack of confidence, more frequent behaviour difficulties and at-
tendance and punctuality issues. There may also be complex family situations that prevent chil-
dren from flourishing. The challenges are varied and there is no “one size fits all”.

At The Riverview Academy, we believe that a happy child is a successful one. We are committed
to providing a positive, safe and stimulating environment for children to learn, where all are
valued. We intend that all children should enjoy their learning, achieve their potential and
become independent life-long learners.

We believe that education should take place in a fully inclusive environment with equal
opportunities for all and that all children should learn to value religious and cultural differences.
Our school strives to be at the centre of the local community with positive and effective links to
the wider and global communities.
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Our ultimate objectives are:

v To narrow the attainment gap between disadvantaged and non-disadvantaged pupils.

v" For all disadvantaged pupils in school to make or exceed nationally expected progress
rates.

v" To support our children’s health and wellbeing, both physical and mental, in order to
enable them to access learning at an appropriate level.

We aim to do this through

e Ensuring that teaching and learning opportunities meet the needs of all pupils.

e Ensuring all teaching is effective or better thus ensuring that the quality of teaching ex-
perienced by all children is improved.

e Ensuring that appropriate provision is made for pupils who belong to vulnerable
groups, this includes ensuring that the needs of socially disadvantaged pupils are ro-
bustly assessed and addressed

e  When making provision for socially disadvantaged pupils, we recognise that not all pu-
pils who receive free school meals will be socially disadvantaged. =~ Therefore, our ap-
proach will ensure that we identify all pupils who may be at risk of disadvantage.

e Similarly, we also recognise that not all pupils who are socially disadvantaged are regis-
tered or qualify for free school meals. We will allocate the Pupil Premium funding to
support any pupil or groups of pupils the school has as being socially disadvantaged.

e We will also allocate Pupil Premium funding to areas which may benefit all  pupils,
not just those exclusively judged to be disadvantaged.

e  Pupil premium funding will be allocated following a needs analysis which will identify
priority classes, groups or individuals.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge | Detail of challenge

number

I Some children have significant SEMH needs which can make regulating their behaviour and
emotional needs more challenging, and therefore not ready for learning.

2 Close the gap between PP and Non-PP children to 0%, in reading, writing and maths.

3 Improved playground experiences to develop social and cooperative skills

4 PP children often have lower attendance rates, and/or poor rates for punctuality.

5 Improve opportunities for reading and access to books.
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Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome

Success criteria

Children with SEMH needs will have support to
enable them to access their learning.

All children receiving counselling/therapy/mental
health support will have made age expected
progress with their learning.

All children with severe & complex needs will have a
space within the school to ensure their immediate
needs are met.

Improved playground experiences to develop social
and cooperative skills

There will be fewer behavioural incidents at
lunchtime leading to less disrupted learning in the
dfternoons.

Continue to reduce the gap in attainment between PP
and Non-PP children.

When analysing end of Year data, the gap between
PP and Non-PP children will be as close to 0% as
possible.

All pupils will have good levels of attendance at school
(target: 97%%).

FLO and Attendance Officer will develop good
relationships with PP families, and offer support to
ensure good levels of attendance and punctuality for
all families.

All families to have attendance at, or as close to,
97%+, in line with the whole-school attendance
target.

Pupils to have a greater range of books at home.

Children will have the opportunity to regularly visit
the library every term and be able to borrow books,
therefore having a greater range to access.
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Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this
academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

monitoring system
to be introduced,
to improve
effective
monitoring across
the school, to
accurately inform
future CPD needs.

school improvement and ensuring that professional devel-
opment (CPD) is targeted and impactful. The Department
for Education’s (DfE) statutory guidance on using pupil
premium (March 2025) emphasises the importance of evi-
dence-informed approaches, including robust monitoring
and evaluation, to maximise the impact of interventions
and teaching quality.

The introduction of the ‘Nautilus’ monitoring system
aligns with the Education Endowment Foundation’s (EEF)
recommendations on successful implementation and ongo-
ing evaluation. Regular, accurate data collection and analy-
sis enable leaders to identify precise areas where staff de-
velopment is needed, ensuring CPD is relevant, timely,
and addresses actual gaps in practice.

Research from the EEF’s Guide to the Pupil Premium high-
lights that targeted professional development, informed by

Activity Evidence that supports this approach Challenge
number(s)
addressed

Part funding of the | A significant percentage of our disadvantaged pupils have 1,2,3,4and 5

salary of specific significant SEND also. By employing TA’s specifically to

staff. support the DHT for Inclusion, we can ensure they are

Leadership receiving the best possible support.

Finance and Admin | It has been identified that the wellbeing and readiness to

. learn of a large majority of our children is a major barrier

Teaching

. to progress. The Family Liaison Officer and Safeguardin

Assistants prog The Family L Offi d Safeguarding

support ensure we can reach out and support these
vulnerable families.

Ensure that a The EEF toolkit tells us that pupils benefit when parents l,2

high-quality fully support a shared project. We know that the

phonics systematic teaching of phonics allows children to access

programme our curriculum.

(Read, Write, Inc)

is delivered to all

children in KSI.

. https://educationendowmentfoundation.org.uk/education-

Staff receive CPD y . . . :

. ) evidence/teaching-learning-toolkit/phonics

for this Phonic '

scheme.

‘Nautilus’ Effective monitoring systems are essential for driving 2 and 3



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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evidence and monitoring, is a key lever in improving teach-
ing quality and pupil outcomes, particularly for disadvan-
taged children.

Furthermore, structured monitoring systems facilitate re-
flective practice and accountability, fostering a culture of
continuous improvement. This approach supports sus-
tained school improvement by linking monitoring out-
comes directly to strategic CPD planning, enabling leaders
to allocate resources effectively and measure the impact
of training on classroom practice and pupil progress.

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

income. For example, longitudinal research in the UK has
shown that good social and emotional skills—including self-
regulation, self-awareness, and social skills—developed by the
age of ten, are predictors of a range of adult outcomes (age
42), such as life satisfaction and wellbeing, labour market
success, and good overall health.

There is also evidence that children’s skills can be improved
purposefully through school-based SEL programmes, and that
these impacts can persist over time. Numerous large
evidence reviews indicate that, when well implemented, SEL
can have positive impacts on a range of outcomes, including:

* Improved social and emotional skills;
* improved academic performance
* improved attitudes, behaviour and relationships with peers;

* reduced emotional distress (student depression, anxiety,
stress and social withdrawal);

* reduced levels of bullying;
* reduced conduct problems; and

* improved school connection.

Efforts to promote SEL skills may be especially important for
children from disadvantaged backgrounds, who on average
have weaker SEL skills at all ages than their better off peers.
This matters for a range of outcomes, as lower levels of SEL

Activity Evidence that supports this approach Challenge
number(s)
addressed

TT Rockstars Evidence shows online homework linked to fluency and 2and 3

for Maths classwork has a greater impact on progress.

Homework | EEF (educationendowmentfoundation.org.uk)

Funding of There is extensive evidence associating childhood social and | and 2

MIND Weekly emotional skills with improved outcomes at school and in

support and/or later life, in relation to physical and mental health, school

Counsellor readiness and academic achievement, crime, employment and



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
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skills are associated with poorer mental health and academic
attainment.

There is also evidence to suggest that the benefits of SEL may
extend to teachers and to the school environment, including
a less disruptive and more positive classroom climate, and
teachers reporting lower stress levels, higher job satisfaction,
better relationships with their children, and higher confidence
in their teaching.

(EEF — Improving Social and Emotional learning in Primary
Schools)

Funding for
weekly small
group tuition
(after-school)
with QTS
teacher

Research consistently demonstrates that small group tuition is
an effective strategy for improving attainment, particularly for
disadvantaged children. The Education Endowment Foundation
(EEF) Teaching and Learning Toolkit highlights that small group
tuition can accelerate progress by approximately 4 months on
average, making it one of the highest-impact approaches for
closing attainment gaps.

Using qualified teachers (QTS) to deliver these sessions fur-
ther enhances the effectiveness of tuition. Qualified teachers
bring expert subject knowledge and pedagogical skills, enabling
them to tailor instruction precisely to the needs of each child.
This targeted support helps to address specific learning gaps,
reinforce key concepts, and build confidence.

The DfE’s guidance on tutoring in education settings (2023)
underscores the importance of regular, sustained tuition ses-
sions—weekly small group sessions align well with this recom-
mendation, providing consistent reinforcement and opportuni-
ties for retrieval practice.

Additionally, evidence from the EEF’s Making a Difference with
Effective Tutoring booklet stresses that tuition is most effec-
tive when it is closely linked to classroom teaching, delivered
by trained staff, and involves ongoing assessment to identify
and address individual needs.

Further develop
the love for
reading culture
across the
school (Vending
machine, wall
art, investment
in new books in
all classrooms &
libraries)

Fostering a love for reading is widely recognised as a key fac-
tor in improving children’s literacy, vocabulary acquisition, and
overall academic achievement. The Education Endowment
Foundation (EEF) highlights that reading for pleasure has a sig-
nificant positive impact on children’s attainment, with moti-
vated readers typically making more progress than their peers.

Creating an engaging reading environment through diverse and
attractive resources such as a book vending machine, vibrant
wall art, and a well-stocked range of new books in classrooms
and libraries supports children’s motivation and enthusiasm for
reading. Research shows that access to a wide variety of high-
quality texts increases reading frequency and engagement, par-
ticularly for disadvantaged children who may have less access
to books at home.
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The DfE’s Reading Framework (2023) emphasises the im-
portance of providing a rich reading environment that encour-
ages children to explore texts independently and develop posi-
tive reading habits. Enhancing the physical environment with
appealing visual stimuli and accessible books can help embed
reading as a valued and enjoyable activity.

Parental engagement is also boosted when children are excited
about reading, creating opportunities for shared reading expe-
riences at home, which further supports literacy development.

Structured
interventions
with trained TAs
using PixI|
Therapies
These staff
members are to
work with the
DHT for
Inclusion and
DHT for Data
to ensure they
are confident at
delivering
appropriate
teaching for our
disadvantaged
cohort.

EEF Digital Technology Summary of Recommendations.pdf
(d2tic4wvo liusb.cloudfront.net)

Use of adaptive teaching in class boosted by targeted interven-
tions in English and Maths by trained members of staff to en-
sure any gaps are identified quickly through assessment and
closed swiftly.

1,2,3,5

Wider strategies (for example, related to attendance, behaviour,

school trips and
visits, including
the residential,
to ensure that
our most
disadvantaged
pupils are given
the same
opportunities
and experiences
as their peers.

performance.

A primary cause of child poverty is a lack of opportunities
among parents with low skills and low qualifications. Such
parents are less likely to work, and if they do work they are
more likely to have low earnings. The task of balancing the
economic demands of raising a family and the need to find
time to devote to children is much harder for people in low-
paid jobs with limited power to negotiate working
arrangements. Where parents have to make a choice between
low income and long hours, it is difficult to give children good
life chances.

(The Joseph Rowntree Foundation Experiences of Poverty and
Educational Disadvantage September 2007)

wellbeing)

Activity Evidence that supports this approach Challenge
number(s)
addressed

Partially fund Low income is a strong predictor of low educational | and 4



https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/digital/EEF_Digital_Technology_Summary_of_Recommendations.pdf?v=1695394397
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/digital/EEF_Digital_Technology_Summary_of_Recommendations.pdf?v=1695394397
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Support for our We know that some of our funded pupils receive the majority | 4, 6
children with of their behaviour incidents at play and lunchtime. This has an
the most severe adverse effect on their afternoon learning and impacts on their
& complex progress. In addition, many of these children require the social
needs — skills to build positive relationships.
lunchtime
support & SEND
provision offer
(‘Treehouse
Project’)
Speech & We know that Speech & Language therapists provide targeted 1,2,5
Language intervention. This leads to accelerated progress as
therapist programmes of study are then created to be delivered in-
providing house.
support for our
most
disadvantaged
pupils
SEASS We know that the attendance of our disadvantaged pupils has 4
attendance been lower than their non-disadvantaged peers during since
working closely the pandemic.
with families of
disadvantaged
pupils
Funding for Improved engagement in an area where disadvantaged pupils 4
Rock Steady may not usually have access to in order to increase
Music Tuition engagement and lead to improved attendance.
Cultural Capital What is Cultural Capital in Education? 4
Trips Introduced by French thinker Pierre Bourdieu in the 1970s,

cultural capital refers to the social and cultural knowledge that
All classes to go can help a student make progress. In education, cultural capital
on at least one should be woven through the whole curriculum, giving context
trip to enhance and reference points to topics that allow students to build
the cultural schema.
capital of the
children. A Complete Guide to Cultural Capital in Education

April 14, 2023
Pupils to have a Giving every child the skills they need to read and write well is | 5

greater range of
books at home
by visiting and
borrowing from
a library.

a central ambition of our education system. The importance of
literacy extends beyond its crucial role in enabling learning
across the curriculum. Literacy matters in countless aspects of
daily life—throughout the life course— and it significantly
influences the opportunities that children and adults have
available to them. Yet despite our best efforts, too many
children, particularly those from disadvantaged homes, fall
behind in literacy. Disadvantaged pupils are 20% less likely than
their peers to reach the expected standards in reading, writing
and maths by the end of primary school, and the gap in literacy
attainment grows substantially during Key Stage 2, with pupils
making less progress than their peers in both reading and
writing. Supporting socially disadvantaged pupils to excel in
literacy at this stage of life is critical to closing the attainment
gap between this group of pupils and their peers.
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Key Stage | also marks a crucial stage in children’s literacy
development. It is during this phase that five- to seven-year-
olds transition from effortful decoders, breaking down words
into individual sounds, into emerging readers who are able to
recognise words on sight and simultaneously comprehend
them.

Professor Becky Francis
Chief Executive

Education Endowment Foundation

10
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Part B: Review of outcomes in the previous academic
year
Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025

academic year.

Whole School:

EYFS:

Disadvantaged Pupils: There is a clear and persistent attainment gap between disadvantaged and

non-disadvantaged pupils in nearly every subject and year group. The gap is most pronounced in
Years 4, 5, and 6, especially in writing and maths. Some positive movement is seen in Year 3, but
overall, this group remains a key priority.

Disadvantaged pupils (PP) also underperformed, with only 42.9% achieving GLD — a key area for
pupil premium strategy refinement and intervention impact review.

Year |:

Disadvantaged pupils (PP) are of significant concern, with only 30% meeting the expected standard
—a 46% drop from last year, warranting a review of pupil premium provision and impact.

Whole Cohort: End of year attainment finished at 72.5%, slightly down from 73.3% in spring but
still above target by 4.4%, representing a positive trajectory across the year. Disadvantaged Pupils:
This group saw a notable drop, from 42.3% in spring to 46.1% EoY, which remains 5.5% below the
target. The group continues to perform significantly below the cohort average and requires tar-
geted support.

In Year | reading, the overall attainment slightly dipped from 74.2% in spring to 72.5% by the end
of the year. Despite this small drop, the cohort exceeded the school’s target of 68.1% by 6.1%.
Disadvantaged pupils improved from 42.3% to 46.1%, just above their target.

In writing, the overall attainment fell slightly from 70% in spring to 68.3% at the end of the year.
However, this still exceeded the school’s target of 65.6% by 4.4%. Disadvantaged pupils improved
from 34.6% to 42.3%, going above their target of 39.1%.

Year 2:

Maths: The whole cohort saw a small increase from 80% in spring to 81.2% at end of year, main-
taining strong performance. Disadvantaged pupils dipped slightly from 74.1% to 67.1%, widening
the gap again.

Writing: Writing outcomes plateaued slightly for the whole cohort, moving from 70% to 69.3%,
falling short of the 75% target. Disadvantaged pupils held steady at 55.6%, with minimal change.
Reading: Reading saw a modest increase from 77% in spring to 79.3% at end of year, aligning with
previous outcomes. Disadvantaged pupils moved from 63% to 66.6%, a positive gain that still indi-
cates a notable gap.

Year 3:

Maths: Whole cohort attainment remained broadly stable, with only a slight increase from 81.2%
to 81.8%. Disadvantaged pupils improved marginally maintaining parity with their Spring outcome
but now surpassing their EoY target by 4%.

11
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Writing: There was a slight dip for the whole cohort (78.6% to 75.2%), though still above target.
Disadvantaged pupils dropped slightly (50% to 41.7%), but they had still made progress from
Spring.

Reading: The cohort sustained strong progress (82.9% to 78.5%), with disadvantaged pupils show-
ing the biggest positive shift (+16.7%), rising from 62.5% to match their target.

Year 4:

In reading, outcomes dipped slightly from 77.4% to 75.4%, though performance remained rela-
tively strong and close to national averages. Disadvantaged pupils showed improvement from
71.1% to 64.1%, closing the gap slightly.

In writing, attainment fell notably from 64.5% to 54.4%, making it the lowest performing subject
and falling short of the 66.7% target. Disadvantaged pupils declined from 57.9% to 47.3%, widening
the disadvantage gap further.

In maths, attainment dropped from 74.2% to 68.8%, missing the 78.6% target and below the previ-
ous year’s result. However, disadvantaged pupils remained stable at 68.4%, coming close to the
target and showing greater resilience.

Three of the Year 4 class teachers changed during the academic year. This may have had an im-
pact on the accuracy and consistency of end-of-year assessments, particularly in relation to
teacher judgment and moderation.

Year 5:

In reading, outcomes decreased slightly from 81.5% in spring to 80.1% at the end of the year. De-
spite this, attainment remains significantly above the target of 61.4%, with a positive difference of
20.1 percentage points. Disadvantaged pupils improved from 67.5% to 71.8%, finishing 13.7 points
above target.

In writing, outcomes declined from 66.9% in spring to 59.1% at the end of the year. Despite this,
the cohort still exceeded the 57.5% target by 9.4 percentage points. Disadvantaged pupils fell
from 55% to 51.3% but remained above target by 8.8 points.

In maths, the end-of-year outcome fell from 80.6% in spring to 76.2%. Nevertheless, this remained
20 percentage points above the target of 60.6%. Disadvantaged pupils dropped slightly from 75%
to 71.9%, still 21 points above target.

Year 6:

In 2025, 68.6% of pupils met the expected standard in reading, a 7.3 percentage point increase on
2024. This is still below the national figure of 75%, but is a strong recovery from a significant drop
in 2024. The average scaled score of 104.2 is just 1.8 points below the national average of 106,
which is a substantial improvement and indicates improved curriculum coverage and assessment
accuracy. When looking more closely at group performance: Pupil Premium pupils (PP) and FSM
pupils both achieved 57.1%, compared to 74.7% of their non-disadvantaged peers. This is a
significant gap of over |7 percentage points, highlighting disadvantage as a key issue in reading.

In 2025, 62.8% of pupils achieved the expected standard in maths. This is a small increase from
2024 (61%), but remains | 1.2 percentage points below the national average of 74%. The average
scaled score is 101.81, which is 3.2 points below the national average of 105, suggesting children
are performing just below expected standard on average. In terms of group performance:
Disadvantaged pupils, including Pupil Premium (PP) and FSM, achieved 54.8%, compared to 67.1%
for their more advantaged peers — a 12.3 percentage point gap, though the disadvantaged group
has made strong gains (+17.3pp). This suggests some impact of interventions, but the gap persists.
In 2025, 76% of pupils met the expected standard in writing. This is a small increase from 2024
(77% in 2024 to 76% in 2025, but cohort adjusted). Importantly, this is above the national average
of 72%, marking a positive outcome for the school. Writing is the only core subject where the

12
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school has outperformed national expectations this year. While there is no scaled score data for
writing, the gap to national (4pp above) indicates strong performance. However, when viewed by
pupil group, gaps remain: Disadvantaged pupils, including Pupil Premium and FSM, achieved 69%,
while their more advantaged peers scored 79.7%, leaving a 10.7 percentage point gap. However,
PP/FSM pupils made significant improvement (+19pp) compared to 2024, showing positive
response to targeted support.

In 2025, 57% of pupils met the expected standard in reading, writing, and maths combined, a 4

percentage point increase from 2024 (53%), but still 5 percentage points below the national average
of 62%.

Key Patterns by Pupil Group:

e Disadvantaged:

o Pupil Premium and FSM pupils both scored 50%, which is a +16.7pp increase from last
year — a significant improvement.

o However, their non-disadvantaged peers (Non-PP and Non-FSM) achieved 60.8%, result-
ing in a 10.8pp disadvantage gap. Despite this, the gap has narrowed, which is promising.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous academic year.
This will help the Department for Education identify which ones are popular in England

Programme Provider

Accelerated Reader Renaissance

MyOn Renaissance

Read, Write, Inc RWI Phonics, Ruth Misken
PixL PixL

TTRS Times Tables Rockstars
Rock Steady Rock Steady Music

White Rose Maths Curriculum White Rose
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